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Traditionally standardized tests of achievement were used to report to
parents and to monitor state and district trends. Such tests had almost no effect on
instruction because teachers paid so little attention to them. According to a national
survey conducted by Goslin in 1967, teachers only infrequently used the results of
standardized tests and reported virtually no influence of test content on teaching
methods or course content. This picture ¢

f 4

hanged, however, beginning with the
Sl o AT T :

oty skl wck rwianc e thhn

s







both standard1zed tests and alternatlve tests, to see if students really knew what they
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In addition to the previously mentioned correlation between test preparation
sic skills, test preparation was also correlated with
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Time spent giving standardized tests

Two final questions were asked about the number of hours spent giving
standardized tests and the number of days 1nterrupted by testing. Because it had
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reminded to practice, practice, for the test. The fun and excitement has been taken
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Table 1
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Oblique Rotation Pattern Matrix with Nine Factors Extracted (N=120-350)

FACTOR FACTOR FACTOR FACTOR FACTOR  FACTOR FAC;'OR FACTOR  FACTOR
1 2 3 4 5 6 8 9
(controv) (skillins)  (testprep)  (extuse) (pro-tests) (measdriv) (divergen) (pressure) (intuse)
CONTR38 .87 .02 -.04 .01 -.05 .04 .09 -.03 01
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.81 .03 .02 .03 1 -.01 -.07 -.03 -.04
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CONTR36
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CONTR39 77 .03 10 .06 -10 -.30 -.20 -.15 .05
CONTR40 .72 .10 -.09 -.09 .00 .03 =07 .05 .08
CONTR41 .70 .08 .04 13 -.06 -.07 -.03 -.02 .04
CONTR42 .65 -.06 -.02 -.16 -.02 -.04 -.08 .08 -.04
CONTR46 .58 -.04 .03 .09 .09 -.14 -.03 .07 -.09
CONTR43 .57 .01 .00 -.02 .06 -.01 -.03 .09 -.08
USE47 .26 -.02 -12 10 -.08 .03 .06 -.04 -.22
INST9 .10 .85 .09 .06 .04 -.01 -.03 .00 .10
INST10 .06 .83 .04 .05 .00 .00 -.04 .04 .09
INST11 -.01 .73 .00 .02 .02 -.05 .08 -.02 01
INST13 1 .67 -.04 .01 .01 .08 10 .05 .02
INST18 -.02 .46 -.02 .05 -.05 -.25 .05 .03 -.03
INST12 .07 .44 -13 -.03 10 .03 .07 .00 -.06
INST20 -.06 .30 -19 -.19 .04 -.20 -.01 .01 -.08
PREP30 .00 -.05 -.87 A3 -.06 -.05 .07 .05 .10
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PREP34 -.04 .03 -.77 .00 -.07 10 .14 .01 .00
PREP29 .00 -.10 -.75 .08 -.02 -17 -.01 11 .07
PREP32 .00 -.02 -.74 -.01 .04 -.08 -.04 .08 -.05
PREP33 11 .01 -.60 -.19 .04 .00 .00 .00 =11
P: - 01 A -.41 07 0§ M no =10 -9
INST7 -.03 -10 -.35 -.08 .07 .07 .03 .05 -.19
INST8 .02 15 -.20 -.02 -.04 -.08 -.02 .00 -.04
USES1 .04 -.04 .06 .78 -.07 -.13 .00 -.02 -.07
USES0 .07 -.04 .08 .76 -.09 -.19 .05 .02 =12
USES4 -.06 .10 .08 .69 -.07 -.09 -,04 .09 -.05
USES2 .00 .07 -10 .64 .08 .13 -.06 .09 -.07
;!eci-;._ [y e— 11 SE 10, en gm —_—t 1)
L3 L3 4
EFFECT62 -.03 .02 -.02 -.03 .65 .05 .08 -.01 -.03
EFFECT68 .06 -.08 .00 -.01 .64 .03 .04 .00 -.03
EFFFCTAY 5 Qg_gi _NA . 07 AR I i3 Fg k! -0? .
A —
EFFECT71 .06 .06 .04 .07 .62 -.01 -.03 =01 .01
EFFECT7S .06 .01 .00 -.03 .58 -.20 .02 -.05 -.08
EFFECT72  -.17 .06 -.16 .06 .54 .13 -.03 -.01 .07
EFFECT67 .02 .03 .01 07 .50 -.05 .06 .03 .03

EFFECT74 10  -11 .00  -07 .44  -07 .03  -03  -15



























Table 10
ITEM MEANS AND FREQUENCIES AND SUBTEST STATISTICS FOR TWO HIGH-STAKES
DISTRICTS ON THE SUBSCALE: MEASUREMENT-DRIVEN INSTRUCTION (MEASDRIV)
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Table 11
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DISTRICTS ON ODD ITEMS: WRITING ESSAYS, MULTIPLE CHOICE EXERCISES,
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8. Use of muttiple choice, fill-in and MatChing eXercises.......—........... Mos Emphasis ... Notioflverced..... Less Emphasis
16. Timed computational exercises More EMPHass ... NOL IRIONOSG oo, LoSS Emphasis
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Table 12
FREQUENCIES FOR HOURS AND DAYS SPENT GIVING STANDARDIZED TESTS

80. Estimate how much time you have spent in your classroom this school year giving standardized tests.
(Administering the reading and math subtests of a typical standardized test takes about 4-5 hours.)

[ ]Llessthan 4 hours [ 14-8hours [ ]19-16 hours [ 117 or more hours
81. How many days have been interrupted this school year as a result of giving standardized tests?

el Sy PP

. = .

i - —?
—

—

# <4 hours 4-8 hours 9-16 hours >17 hours blank
80 [District A 0.0 58.3 29.2 125 0.0
N=24
District B 3.0 16.2 51.5 28.3 1.0
N=99
ICombined 24 244 47.2 25.2 .8
N=123
# 2/fewer days 3-5 days 6-10 days 11+ days blank
81 [District A 0.0 79.2 16.7 4.2 0.0
N=24
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"After I have given pretests, I can analyze the results and concentrate on what
areas are low."

"Identifying weakness, specifically in comprehension, has caused us to
emphasize critical thinking skills and allowed greater flexibility in exploring new
techniques."

Identify strengths and weakness of individual students for extra help: (N=39)
"Saw weaknesses in pretest and individualized instruction or used small group
instruction to help master basics."

"When the test was used as a diagnostic tool to determine strengths and
weaknesses."

"In some cases such tests have revealed weaknesses in time to remediate such
weaknesses."

"It gave me a chance to know what to focus on if a child was weak in a particular
area.

"Standardized tests do provide a starting point for emphasizing students’
strengths and weaknesses. The tests also lead parents and teachers to
discussions of individual students that can be helpful.”

"In looking at test scores [ am able to help student with the area that they are
having the most trouble with."

"It helps to see what categories they are have mastered and those that are




"By taking the standardized tests the students felt like they were working toward
a common goal. A hurdle to overcome. Getting high scores on the practice
tests made them feel smarter."

Used in placement and grouping decisions: (N=2)

"Standardized tests are part of the prerequisite to get into the gifted class and
advanced classes."

"Preparing my reading and math groups."

Provide norm-referenced information: (N=2)
"It helps to know where students rank among the nation."

Other positive responses: (N=13)
e.g.. ""We team taught for (the state test) and found it good for students and
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"It enables pupils to do critical thinking."
"They are simple straight to the pomt directions."
"Affirm current classroom results."

Negative Responses: 54% of teachers (N 150) gave both positive and ncgatwe

.







"Because the test results are ‘flaunted’ in the news etc., [ become very resentful
at having to give the tests. The pressure is bad on teachers and therefore passed
on to students. It’s as if school’s out when tests are completed."

"The students are put under an unimaginable amount of pressure while taking
B 5. a 1 = — = . - 3

Inaccurate measure of tgachers. students. or curriculum: (N=24)







Negative or unfair comparisons: (N=7)
"Our standardized test scores are typed up and passed around to every teacher
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