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Theme: Restructuring Teacher Education

Traditions of Reform in U.S. Teacher Education
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Four traditions of reform in 20th century teacher education in the United States are described:
academic, social efficiency, developmentalist, and social reconstructionist. Each tradition is il-
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courses, and programs in education, than with status arts education as undergraduates and a reduced load
differences based on gender and social class between of professional education courses at the eraduate



women and gender that challenge Platonic dichoto- oriented teacher education reforms (e.g., M. AT
mies throughout the curriculum and have critiqued programs) to respond to needs for preparing teache&
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phasizes the acquisition of specific and observable
teaching skills that are assumed to be related to pupil
learning. By the 1960s educational research had pro-
gressed far beyond the relatively crude survey and

analysis techniques used in the Commonwealth
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erature quickly emerged that raised several criti-
cisms of the general orientation. One challenge, as
mentioned above, came from those who questioned
the empirical validity of the “knowledge base” upon
which these programs rested. Some criticized the
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teacher education curriculum. For example, havioristically based C/PBTE movement that drew

e

developed a solid body of knowledge and a fresh set product studies of teaching, current versions of the
of conceptions about teaching on which to base social efficiency paradigm have also drawn upon re-
teacher education. For the first time, teacher educa- cent descriptive studies of classrooms, research on

st Lbonm salaetlf L 0 M/ 04 J— ) NS NI SCu— AR . Ll LOAOY !._h:

Y P —
l—ﬁ;”' S L —ar l‘l‘ =
€ v L & o




oriented progressive schools that were springing up opment and children’s interests. Educating prospec-
all over the country. Perrone (1989) referred to this tive teachers to conduct observations and plan activi-
work when he wrote about the progressive tradition ties for children on the basis of theit observations was
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often referred to as the “new” or “modern” educa- teacher education reform.
tion were often critical of the failure of teacher edu- The teacher-as-artist metaphor had two dimen-
cation mstltutions to supply them w:th creative and sions. On the one hand, the artist teacher, who has a
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of the developmentalist philosophy and children’s opment, is able to excite children about learning by
patterns of growth and development. As Pollitzer providing them with carefully guided activities in a
(1931) argued in Crowmg Teachers for Our stimulating envnronment To do this, the teacher
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Child study was to become the basis for teachers’
inquiries, and teacher educators were to provide in-
struction to prospective teachers about how to initi-
ate and sustain ongoing inquiries in one’s own class-
room about the learning of specific children.
Mitchell’s (1931) summary of the aims of the Coop-
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teacher education curriculum: the Center for Teach-
ing and Learning at the University of North Dakota,
the American Primary Experimental Program at the
University of Vermont, the Educational Program for
Informal Classrooms at Ohio State, and the Inte-
grated Day Program at the University of Massaschu-
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who can ad in the process of educational improvement inspired proposals for teacher education programs
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